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Introduction

As part of the global J-GAP (Japanese Global Articulation Project), the UK team looked at articulation between secondary and higher education. One of the findings of the
research project was that secondary and higher education teachers did not have a common understanding of what standards of language production could and should be
expected of students who arrive in a higher education institution having previously studied some Japanese at school. These materials seek to address this issue by using the
“can do” statements from the JF standards. Higher education teachers also commented that students who had studied Japanese at school were not able to use
grammatical structures in the appropriate places, but had a tendency to use any structure that came to mind, even if it was inappropriate in the contest. These materials
therefore also seek to teach GCSE students to use grammatical structures in appropriate ways.

How to use these materials

There are five revision topics, each of which are independent from the others —ie the topics may be revised in any order. Each topic has a vocabulary page; a “flow chart”
for structuring an essay guided questions as a preparatory step to writing the essay; a page of grammatical exercises targeted at GCSE grade “C”; a page of grammatical
exercises targeted at GCSE grade “A”; a model essay with an example short answer question and long answer question.

When preparing candidates for the GCSE, AS or A2 examinations, teachers should emphasize to students that they must answer the bullet points asked for in the question.
Although this is not a requirement for the examination, most often the bullet points are structured in such a way that if they write a paragraph for each bullet point, they
will produce a piece of writing with a logical structure.

Topic C grammar A* grammar

Restaurants Linking words L. L

Hobbies ~hi5 f2EnHYET,

Holidays ~MN>f=Td, fzU. YULFEF, CEMNTEFET,
Sport ~T ~FRIT, ~HET

Work experience Frequency words FWEBWET,




Structure
Each topic is divided into the following sections

1. Vocabulary EZ., &
The vocabulary “mind map” allows teachers and students to brainstorm the vocabulary needed for this topic.
FY. COPEYITHANERBET AEDICEEDESILBEENEYFITM?
EARZEEZEM>TUOWETH, BEDAVET IV TTILA VA M—=LLT, EERAAFELLS,

2. FlowCharts 7O —F ¥ — k
Three different flow charts are provided, at different levels of complexity. The flow charts should help students to structure their work. Teachers can discuss the flow
charts with students, and students can add examples or other ideas of their own.
JO—F v — MELRLBIZIEEHY . FAFLABLL G TWEFEFT, JA—Fr— MIZ>TWTFIE, £EFEVEXDTRNEDONDD LS4
TWET, BEEERPHER LGNS, BALEDT7ATT7ERYRAATWWCIELTEFET,

3.  Guiding Questions F 35| = M & [
The guiding questions are there to break down a potentially daunting piece of long writing into smaller steps. If students answer each of the questions, they should
have the bare bones outline of an essay. In addition, the weaker students can use the structure of the questions to help them write grammatically correct sentences,
by knocking of the A, replacing the question word with the answer, but keeping all the particles.
RMEXIEKRELZEWVWS K SBEHZL-LVEIIC, EFXOERZEMICEALGHA LI EHLET, EXRNBOT IR IA LV ELEEILEALTE
EETEHLSIGEBNAERESINTVET, SoITHRACEDFTVEEIZE > TIE, FEMMND TH) ZIYRE., il ICH-LEEEZETHAD
E. EDFFEADIXERYFET,

4. Grammar Practice LT

Each unit has a grammar practice page, which includes explanations as well as example sentences for students to create. The sentences that students need to create
use vocabulary relevant to the topic.

MERE TR, XEDRAEHXAHY ., TEDFEY I TRELGRBEZEALBERELNHY FT,

5. Example questions and writings #2 £t B f] & fi# & I
These are intended as the final outcome of the unit, with students being able to see a model piece of writing, and have some exam style practice questions.

A=y FORRIZIE, BEEMETRAEI—TXRAMNE LTHEZIBERZZDODOLANLTIERLTVETS,



